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The phrase *'all men are created equal” has been in¬
terpreted by many persons as meaning many things. It has
been generally accepted, however, that the phrase does not
imply overall equality in terms of physical, mental, emo¬
tional, or social beginnings. The writer feels that this
phrase, although it does not mean that persons are born
with equal genetic endowments, does imply that the demo¬
cratic society affords them equality of opportunity, Kirk
believes that ”this implies educational opportunity for all
children—the right of each child to receive help in learn¬
ing to the limits of his capacity, whether that capacity
be small or great,” The writer further construed the con¬
cept of ”all” to infer equality of educational opportuni¬
ties for exceptional children as well as for the so-called
normal or average child.
In the United States, there are approximately five
million persons who have been classified as being mentally
retarded. Although this figure is huge in itself, a more
^Samuel A, Kirk, Educating Exceptional Children
(Boston: Houghton Mifflin Company^ 19o^), p,
1
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disconcerting factor is that the mentally retarded comprise
only one of the nine classes of exceptionalities. In 19Sh-»
Mackie and Dunn estimated that approximately twelve and
seventy hundredth percent of the school age population can
be classified as exceptional,^ This estimate, however, has
been called minimal in that it does not include reports from
all of the states,
Kirk defines an exceptional child as “that child who
deviates from the normal or average child in mental, physi¬
cal, or emotional characteristics to such an extent that he
requires a modification of school practices, or special
educational services, in order to develop to his maximvim ca¬
pacity, "2
Although many modifications are being made in school
practices today, this by no means should be construed to
mean that exceptional children have always been treated in
such a manner. In retrospect, one can clearly differenti¬
ate three stages in the development of attitudes toward
the handicapped. During the pre-^Christlan era, the handi¬
capped were persecuted, neglected and mistreated. During
the spread of Christianity, they were protected and pitied,
but no efforts were made to educate them. In very recent
years the trend has been toward accepting the handicapped
^Romaine Mackie and Lloyd Dunn, College and Univer-
slty Programs for the Preparation of Teachers of Exceptional
Children, U"rnrCic^ of iilducation7~hulletih No, 13,
•(Washing"ton: Government Printing Office, 195^), P* 12,
^Kirk, pp. h-5.
3-
and integrating them into society to the fullest extent
possible.!
"Integration, in education, denotes a trend toward
educating the exceptional child with his normal peers to
whatever extent is compatible with his fullest potential
development,”2
Turning to the history of the education of the handi¬
capped in our country, one learns that prior to l800 there
were no educational provisions for handicapped children.
The first decades of the nineteenth century saw the influ¬
ence of leaders such as Horace Mann, Samuel Gridley Howe,
and Dorothea Dix who gave impetus to the movement for es¬
tablishing residential schools for the blind, deaf, retarded,
epileptic, orphaned and others,3
In 1950# a group of parents of retarded children came
together in an effort to put organized pressure on the var¬
ious legislative bodies in order that their children might
be given the same opportunities for education as other chil¬
dren, The parents turned to the schools for a number of
reasons, (1) The school represents a socially acceptable
institution in the community, (2) It is a social institu¬
tion with which the parents have had a recent and satisfy¬
ing experience. (3) Psychologically, the emphasis of the
^Merle E. Erampton and Elena D. Gall, Special
Education for the Exceptional (Boston; Porter Sargent,
^^35J» PP. 1-S,
^Samuel A, Kirk, Educating Exceptional Children
(Boston: Houghton Mifflin Company^" 19d2), p,
^Ibid,
public school is on normalcy,^
Although many school districts have established linits
for the education of exceptional children and many teachers
are being and have been prepared for the purpose of teach¬
ing exceptional children, this does not alleviate the ne¬
cessity for an awareness of the problems of exceptional
children on the part of teachers of regular classes and on
the part of public school administrators. The necessity
for such an awareness can be connected to several reasons.
First, there does not exist a unit for exceptional children
in each school district. Second, even if such a condition
did exist, some types of exceptionalities are usually iden¬
tified after the child has entered school. In the case of
educable mental retardates, for example, the majority of
them are identified only after they have experienced sev¬
eral failures. Third, even if a child is suspected of be¬
ing retarded soon after he enters school, the shortage of
psychologists makes necessary a waiting period before the
child is evaluated. During the waiting period, it is nec¬
essary for the teacher to do as much as she possibly can to
help the child to learn. In talking with several elementary
school teachers, the writer has frequently heard them say
such things as, ”I have a retarded kid in my class, and I
just don't know what to do. with him. I just can't reach
him,” Or, ”I have a retarded child in my class and the only
^ill iam Cruickshank, Education of Exceptional
Children and Youth (Englewood Cliffs: Prentice Hall, 1958)*
P. 47.
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thing I can do is to keep him husy,” A fourth reason why
the writer felt that teachers should become aware of the
problems of exceptional children is that in the case of some
of the exceptionalities such as speech defective children
and partially seeing children, many of them are educated in
the regular classes with the help of itinerant personnel.
Therefore, since the teacher will come into contact with
these children, it is necessary for her to have knowledge
of the special techniques and methods of dealing with these
groups of children. It would also be helpful if the tea¬
cher were cognizant of the nature of these exceptionalities.
Fifth, some school systems believe in partial integration
of exceptional and average students. Therefore, exceptional
children are permitted to spend a part of their time in
classes with normal students. This is particularly true in
courses such as art, music, and physical education. At the
high school level, it may also be true of courses such as
industrial arts, general shop, and home economics. The tea¬
chers of these classes need to know about the nature of ex¬
ceptional children in order to appreciate the limitations
and abilities of their students. A sixth reason is that
since more than twelve and seventy hundredth percent of the
school age population is classified as exceptional, it is
a fact that "practically every so-called 'regular' teacher
must inescabably assume responsibility for some exceptional
children.
^William B, Featherstone, "Preparation of Special
Education Teachers: Administrative Problems,” Education
Vol. LXX (March, 1950), p. i+60.
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The seventh reason is that teachers need to know
certain symptoms that can help them to identify exceptional
students. An eighth reason is that if the teacher has a
negative attitude toward handicapped children, this atti¬
tude could possibly be transferred to her students. A final
reason why the writer advocated a course dealing with ex¬
ceptional children for regular classroom teachers is that
"even in a school where a special education unit has been
set up, it cannot succeed without intelligent cooperation
of the regular class teachers.
Evolution of the problem
There were two major factors which caused the writer
to study this problem. The first incident occured shortly
after the writer commenced studying at Atlanta University,
After a few days in the various special education classes,
the writer found that some of the persons with whom she
came into contact expected her to know a great deal more
about the area of special education than she knew. This
was expected of her, the writer found, because of her back¬
ground as an undergraduate psychology major. The writer
became disturbed by this problem and decided to conduct a
study in order to determine if other persons majoring in
psychology were as limited in their knowledge about mental
retardation as was the writer. This study was abandoned
because it was not being conducted in order to add anything
^Ibid.
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to educational knowledge, but was being conducted simply
to prove or disprove a point. This last statement was in¬
dicative of the fact that the writer would probably have
been biased in her search for related literature as well^as
in drawing conclusions from the data.
The second factor which influenced the writer in con¬
ducting this study has been mentioned in the rationale. The
writer had talked to several public school teachers who
were under the impression that they had retarded children
in their classes. The general consessus of these teachers
seemed to be that they simply did not know what to do about
the retarded pupils in their classes. This prompted the
writer to begin this Investigation in order to deterraine
the extent to which studentalin the teacher education pro¬
gram possessed knowledge concerning exceptional children,
and also to determine the extent to which these teachers
would come into contact with exceptional children in their
regular classes.
Contribution to educational knowledge
The writer hoped that this study would prove to be
useful in the field of education. If the unstated hypothe¬
sis were proved, then the writer hoped that the study would
be beneficial in giving impetus to the Incorporation of the
needed course or courses into the teacher education curri¬
culum. In addition, it was hoped that some of the elements
which different authorities have recommended for inclusion
in a course dealing with exceptional children, would aid in
8
the development of such a course.
If the hypothesis were rejected, the writer hoped
that this, too, would have valuable implications in that it
would point up the fact that the teacher education program
is adequate as it exists for the purpose of preparing tea¬
chers to be competent in their daily contacts with excep¬
tional children.
Statement of the problem
The problem involved in this study was to investigate
the need of Including one or more courses dealing with ex¬
ceptional children in the curriculum for undergraduate stu¬
dents in teacher education programs.
Purpose of the study
This study was conducted in order to obtain answers
to the following questions:
1. How well did the subjects perform in answering
items on a test that was devised to survey the
knowledge of inservice and preservice teachers
about common facts and fallacies concerning
exceptional children?
2. Did the subjects feel that a course dealing with
exceptional children should be added to the curri
culum of teacher education programs?
3. How do states provide for the education of ex¬
ceptional children?
4. What implications for the teacher education pro¬
grams were suggested by the types of existing pro
visions for exceptional children in the various
states?
Definition of terms
The writer felt the necessity of defining the
9
following terms in the sense that they were used in this
study,
1, The term handicapped children was used to denote
all classes of exceptional children with the ex¬
ception of the gifted,
2, The term unit was used synonomously with the terra
class.
e
3* An exceptional child has been defined as that
child who deviates from the normal or average
child in mental, physical, or emotional charac¬
teristics to such an extent that he requires a
modification of school practice, or special edu¬
cational services, in order to develop to his
maximum capacity,^
4. Special education is that additional educational
service over and above the regular school program,
which is provided for an exceptional child to
assist in the development of his potentialities
and/or in the amelioration of his disabilities.^
5. Mental retardation is a condition originating
during the developmental period which is charac¬
terized by markedly subave^age intellectual
functioning and which results to some degree in
social inadequacy,^
6, Defective speech is that speech which deviates
from the average speech to such an extent that
it calls attention to itself, and causes its
possessor to be maladjusted,^
7, A partially seeing child is one whose visual
acuity is 20/70"or less in the better eye after
all necessary medical or surgical treatment has
been given.
^Kirk, pp. l4.“5. ^Ibid. p. 32.
3
Gunnar Dybwad, “Mental Retardation,” Mental Retarda¬
tion (ed.) Jerome Rothstein (New York: Holt, Rinehart,
and WinstoriJ, Inc., 1961), p. 5*
^Charles Van Riper, Speech Correction; Principles
and Methods (New York: Prentice Hall, Inc,, 1954)» P»
^Winifred Hathaway, Education and Health of the
Partially Seeing Child (New York: Columbia University,
4th ed., 19^9), P. l6'.
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8, Gifted persons are those who possess a superior
central nervous system characterized by the po¬
tential to perforin tasks requiring a comparatively
high degree of intellectual abstractions or cre¬
ative imagination or both,^
9» An orthopedically handicapped person is one who
by reason of congenital or acquired defects of
development, disease, or wound, is or may be
reasonably expected to become deficient in the
use of his body or limbs,^
10. Cerebral palsy is any abnormal alteration of move¬
ment or motor fxanction arising from defect, injury,
or disease of the nervous tissues contained in the
cranial cavity,^
11, The teirni emotionally disturbed was used to refer
to those persons who have inner tensions and show
anxiety, neurotidism, or psychotic behavior,^
Limitations of the study
This study was limited in scope in that the test
which was used was administered only to those inservice
and preservice teachers who were enrolled in the 1966 sum¬
mer session of the Atlanta University School of Education.
Since these subjects did not necessarily comprise a repre¬
sentative sample of the total population of inservice- and
preservice teachers, the results of this study are limited
to the subjects who took part in the study.
This study was further limited by the fact that not
^Merle R. Simpton and Evelyn M, Luecking, Education
of the Gifted (New York: Ronald Press Company, 19^0), p,’ 6.
^hite House Conference on Child Health and Protection
quoted in Harry J, Baker, Introduction to Excoptional Chil¬
dren (New York: The Macmillan Company, 1953)* P. lltli-*
3
Temple Pay, '’Desperately Needed Research in Cerebral
Palsy,” Cerebral Palsy Review, Vol, XIV (March-April, 1953)
^Kirk, p, 331.
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all of the state DirectoBs of Services for Exceptional
Children replied to the questionnaire,
A third limitation was brought about by the possible
weaknesses in the instruments used.
Locale of the study
This study was conducted from the Atlanta University
in Atlanta, Georgia duing the 1966 summer school session.
Sub.jects
The subjects used in this study were 132 of the in-
service and preservice teachers who were enrolled in the
1966 summer session of the School of Education of Atlanta
University.
The directors of the various state programs for ex¬
ceptional children were also considered as subjects since
the information obtained from them was used as a part of
the data.
Materials
The writer made use of a test designed to survey
the amount of knowledge possessed by the subjects con¬
cerning common facts and fallacies about exceptional chil¬
dren, The test was constructed partially from a list of
facts and fallacies about mental retardation which was com¬
piled by the students in the special education department
at Atlanta University during the 1965-66 school year, and
partially from facts taken from Educating Exceptional
Children by Samuel A. Kirk,
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The writer also used an open questionnaire which was
sent to the Director of Services for Exceptional Children
in each state.
Methods of research
The method used in conducting this study was the
Descriptive-Survey method.
Procedural steps
In conducting this study, the writer used the fol¬
lowing steps:
1, The writer obtained permission from her advisor
to undertake the study pending approval from
the faculty of the School of Education,
2, The writer reviewed literature which was perti¬
nent to the study.
3, The tentative thesis outline was presented be¬
fore the seminar on May 20, 1966 and was approved.
Ip, The number of subjects to be used in the study
was estimated,
5, A test was constructed from a list of facts and
fallacies concerning mental retardation and from
a textbook by Kirk,
6, A questionnaire and cover letter were constructed
and sent to the Director of Services for Exceptional
Children in each state,
7, Copies of the test mentioned in step number five
were distributed in several classes in the Atlanta
University Center,
8, The writer reviewed additional literature which
could be related to the study.
9, The data obtained from the questionnaires and the
test were organized, reviewed, and reported in the
form of tables and isext.10.The writer summarized the data and drew implica¬
tions and conclusions from them.
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Review of related literature
History of teacher traininp:.~»AccordinR to Brubacher,
teacher education has gone through three stages. The first
of these stages was the empirical or apprenticeship stage
during which people learned to teach by pleaching, fhe sec¬
ond stage, according to Brubacher, was a school stage.
During this stage, the experiences gained in the first
stage were analyzed and taught as a body of principles.
This was the stage of the normal school. The third stage
was one inspired by the development of comprehensive theory.
This is the stage during which the teacher training programs
have gone to “psychology, sociology, and philosophy for
dpeper insight into practice,'*^
In the book, NEA: The First Hundfed Years, Wesley
gives an account of the development of normal schools and
teachers colleges. According to this author, the first
normal school was founded by Horace Mann as the result of
his recognition of the failure of colleges and academies
in training of teachers. Three points of view arose in re¬
gard to the normal school program; (1) the program should
be strictly academic, (2) the program should deal with the
professionalization of subject matter and (3) that the pro¬
gram should be both academic and professional, but predom¬
inantly professional.
In 1886 there were 103 state normal schools, 22 city
^John S, Brubacher, “Teacher Education—Development,”
Encyclopedia of Educational Research (New York: The Mac¬
Millan Company, I960.) p.
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normal schools, and 2" normal schools In the county, and more
than 100 private normal schools.
In the late l8i|.0's, institutes for the preparation
of teachers were intiiated. These early institutes were
designed to attract laymen as well as teachers and attend¬
ance was voluntary in some states and compulsory in others.
Most state normal schools became state teachers col¬
leges during the first half of the twentieth century, and
according to Wesley, if the present trend continues, most
state teachers colleges will become state colleges during
the second half of this century,!
Improvement of teacher education,—Murphy says that
the concern of parents has made the school aware of the need
for providing competent instructional services, and since
few schools are equipped with staff trained to teach ex¬
ceptional children, colleges and xiniversities have become
interested in meeting the demand for teachers of special
education. The author goes on to say that it has been nec¬
essary for these institutions to determine the areas in
which to expand their teacher preparation programs. One
of these areas of extension, the author feels, has needed
to bring to the awareness of regular classroom teachers,
the existence of the exceptional child, and a general know¬
ledge of his problem. Another area of extension deals with
the development of attitudes and understandings among
^Edgar B, Wesley, NEA; The First Hundred Years
(New York: Harper and Brothers, 19^7)> PP» 79-91.
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school administrators of the needs of exceptional children
and the ways these needs can be met, as well as the out¬
comes of the special services,1
The professional equipment of all teachers should in¬
clude some phases of the training program for the teachers
of exceptional children. The fact that exceptional chil¬
dren appear at all phases of society should be indicative
of the scarce possibility that any teacher will be free
from instructional contacts with these children. Therefore,
all teachers should have at least an orientation to the
kinds of problems which make a child exceptional, and the
general symptoms of behavior by which such children can be
identified, Murphy further believes that the teacher edu¬
cation institutions should provide each teacher with at
least a limited understanding of tests and observational
techniques which will be needed by him.
The teacher needs to be as much aware of agencies
which are of aid to the exceptional child as he is of phys¬
ical and human resources vAiich enrich the experiences of
the normal child. Such community resovirces education needs
to be provided for all teachers in preparation, so that they
may use their assistance appropriately and intelligently
in the identification and referral of exceptional children
in the regular class before special class placement,^
^Forrest W, Murphy, "Preparation of Special Education
Teachers: Basic Concepts and Principles," Education
Vol, LXX (March, 1950), p, I4.56.
^Ibid.
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Since many teachers lack an understnading of the po¬
tentialities of the exceptional child, Murphy feels that
teachers need to be oriented toward a better understanding
of the child, Murphy further states that the broadening
knowledge would result in the elimination of much of the
intolerance and misunderstanding on the part of the regu¬
lar classroom teacher who comes into contact with an ex¬
ceptional child. This, in turn, would lead to a more whole¬
some and more efficient teacher of all children,^
Feathers tone had these comments on the education of
regular class teachers. The program for the education of
the so-called regular teachers is sadly deficient in help¬
ing these teachers meet the needs of exceptional children
and youth, many of whom are still attempted to be educated
in regular schools and classes, Featherstone advocates the
incorporation of methods and materials courses v^ich give
adequate attention to the special needs and problems of the
exceptional child. He says that situations in which direct
contact with exceptional children is provided as part of
the teaching practlcum or other laboratory and field expe¬
riences are so rare that they make the headlines when they
are found, ^
How does Featherstone explain these inadequacies in
teacher education institutions? He says that first of all,
^William B. Featherstone, "Preparation of Special
Education Teachers: Administrative Problems," Education
Vol, LXX (March, 1950), p. 4.6I.
^Ibid,
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the instructional staffs know very little about the aims
or processes of special education, Peatherstone then states
certains facts which he feels have been obviously overlooked
by these educators. The first fact entimarated is that prac¬
tically every so called regular class teacher will inescap¬
ably assume responsibility for some exceptional children.
Also, a program of special education cannot succeed in a
school system without the intelligent cooperation of tea¬
chers and and administrators, and intelligent cooperation
cannot proceed out of ignorance,^
The reasons for this neglect in the field of teacher
education are not of prime importance, Peatherstone feels
that the important factor is the recognition of the fact
that these institutions do fall short of their responsibil¬
ities in teacher education.
The need for the integration of school programs seems
obvious, according to Peatherstone, He feels that even
though'-:' regular teachers alone could no do an adequate job
of educating exceptional children, neither could the special
class teachers, A special education program cannot be car¬
ried on in isolation from the rest of the school. Regular
teachers as well as their supervisors and administrators
are inescapably involved in all successful programs of spe¬
cial education.
Peatherstone outlines minimal essentials in the pre¬
paration of every prospective teacher,
^Ibid.
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1, Experience equivalent to a semester's course in
the characteristics and needs of exceptional
children and youth;
2, Experiences in every curriculum and teaching course
vfith methods and materials realistically adapted
to the needs and capacities of at least the men¬
tally retarded and desirably, also, to those with
severe physical handicaps, the hard of hearing
and partially sighted;
3, Direct contact in practicuras associated with psy¬
chology, guidance and curriculum courses with at
least a few individuals in various groups of
handicapped children.^
He recommends that for prospective school principals,
supervisors, and superintendents, these minimal courses be
Increased to Include the equivalent of at least a semester's
course in organization, administration, and supervision of
special education programs, including the programs and ser¬
vices of community, state and national agencies,.both pri¬
vate and governmental.
Cruickshank also seems to agree with the idea that
all teachers need to be acquainted with the problems of
exceptional children. He says that ”an aspect of the edu¬
cation of exceptional children and youth that is often over¬
looked is that of the orientation of general educators to
the needs and characteristics of exceptional children.”^
He presents two ways in which this problem can be approached:
inservice orientation and preservice orientation.
^Ibid.
William Cruickshank, Education of Exceptional Chil-
dren and Youth (EnKlewood Cliffs: Prentice Hall Company,
p. 106.
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Concerning inservice orientation, Gruickshank thinks
that in situations where exceptional children are to parti¬
cipate in the regular grades of a public school, staff
orientation is essential to the success of the program for
these reasons, (1) Teachers and administrators are sus¬
ceptible to the misconceptions regarding exceptional chil¬
dren which are typical of the culture of which they are a
part. (2) Many educators hesitate to accept handicapped
children in a regular grade classroom because of the extra
effort that will have to be expended by the already over¬
loaded teachers,
’’Unfortunately, few teachers or administrators in
general education have had any preservice orientation to
exceptional children, and their contact with such children
on an inservice basis has been sporadic.”^
In speaking of the problem of preservice orientation,
Gruickshank related the following thought, ’’The body of
knowledge about exceptional children which should be given
to young men and women who are about to enter the teaching
profession is of such magnitude that it warrants a special
emphasis in what is already recognized to be an overcrowded
professional curriculum,”^ He stresses that an integral
part of the child growth and development sequence of courses,
however, is one dealing with the nature and needs of ex¬
ceptional children and youth, Gollege and university programs
for teacher preparation which do not provide for the education
^Ibid, ^Ibid, p. 109.
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of persons in special fields would employ a professor who
can provide this important orientation to undergraduate
students,
Cruickshank recommended an orientation program which
would include some of the following elements: (1) well
organized lectures on all types of exceptional children,
(2) extensive readings to supplement lectures, (3) planned
and scheduled observations of exceptional children in school,
clinic, hospital, and recreational situations, (4) ac¬
quaintance with national, state, and local agencies for ex¬
ceptional children, which are of use to public school per¬
sonnel, and (5) special papers and reports concerned with
aspects of the education of the exceptional child and youth
of particular interest to the student,^ Cruickshank feels
that such a course should prove helpful after these young
teachers take their places on professional educational
staffs.
Sellin says that it would appear that an orientation
course in special education should stress that learning
problems associated with mental retardation are likely to
be encountered. This should serve, he says, to impress
teachers of the need for at least minimal preparation in
this field,^
Cruickshank feels that it is especially helpful to
^Ibid.
2
Robert Sellin, ’’Mehtally Retarded, Hearing Handicapped
Learners: Implications for Teacher Education,” Volta
Review. Vol. LXVI (May, 1964), p. 259.
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the secondary school teacher to be aware of the problems of
exceptional children. He feels that if special education
has been effective at all, there should result a smaller
number of exceptional children at the secondary level who
f
need special education. In other words, ideally, the child's
needs should have been met sufficiently during the elemen¬
tary period so that he can enter the secondary school level
able to participate in the regular grades without any no¬
ticeable effect of exceptionality present. This fact in
itself has significant meaning for teachers of secondary
schools, that is, more secondary school teachers will come
into contact with more exceptional children than at any
other level,^
^William Crulckshank, Education of Exceptional Chil-
^ren and Youth (Enf3:lewood Cliffs: Prentice Hall, 195^),
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CHAPTER II
INTERPRETATION AND TREATMENT OP DATA
Purpose of the chapter
The purpose of this chapter is to present an analysis
and interpretation of the data which were collected in order
to satisfy the purposes of this study. The questions which
were raised in the statement of purposes were:
1. How well did the subjects perform in answering
items on a test that was devised to survey the
knowledge of inservice and preservice teachers
about common facts and fallacies concerning
exceptional children?
2. Did the subjects feel that a course dealing with
exceptional children should be added to the curri¬
culum of teacher education programs?
3. How do the states provide for the education of
exceptional children?
4* What implications for the teacher education pro¬
grams were suggested by the types of existing pro¬
visions for exceptional children in the various
states?
The data reported in this chapter were obtained as a
result of 32 open questionnaires which were sent to the
Director of Services for Exceptional Children in each state.
This chapter also contains data which were gathered as a re¬
sult of 132 copies of a test which were distributed to in-
service and preservice teachers who were enrolled in the
School of Education at Atlanta University, Atlanta, Georgia,
22
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during the 1966 summer school session.
The data will be presented in the form of tables and
text.
Results of the test that was administered to the inservioe
and preservice teachers.
The results of the 132 copies of the test which were
administered to the inservice and preservice teachers who
were enrolled in the 1966 summer school session of Atlanta
University's School of Education are presented in Tables
1 through 3 on the pages which follow.
Number of colleges which offer a course dealing with
exceptional children as £ requirement at the undergraduate
level.—Neither of the colleges represented in this study
required a course dealing with exceptional children as a
regular part of the curriculum for undergraduate students
in teacher education programs.
Undergraduate schools represented in the study.—
The subjects who participated in this study by completing
the items on the test in Appendix I indicated that they had
studied at the following undergraduate schools; Alabama
A & M College, Alabama State College, Albany State College,
Allen University, Clark College, Dillard University, Port
Valley State College, Howard University, Lincoln University,
Livingstone College, Maryville College, Morehouse College,
Morgan State College, Morris Brown College, Paine College,
Savannah State College, Shaw University, Spelman College
2k
Southern University, Taiwan Normal University, Texas Col¬
lege, Tuskegee Institute, and Xavier University.
Prevalence of students and teachers.—The subjects in
this study included 12 students and 121 teachers.
Exposure to a course dealing with exceptional chil¬
dren and the number of such courses to which the subjects
had been exposed.—Table 1 shows the frequency of courses
to which the subjects had been exposed.
TABLE 1
FREQUENCY OP COURSES TO WHICH THE













As shown by this table, the number of courses to which
the subjects had been exposed ranged from one course to
nine courses. The mean number of courses was three. Most
25
of the subjects had been exposed to one course.
The data revealed that 25 of the subjects had been
exposed to at least one course dealing with exceptional
children, whereas, 108 of the subjects had not been exposed
to such a covirse.
Results of information about exceptional children.—
Table 2 reveals the data which were collected as a result
of the tests which were administered to the 132 inservice
and preservice teachers in the 1966 summer session of At¬
lanta University’s School of Education.
Colximn 2 of this table reveals the results of the
tests which were administered to 13 students who had not
been exposed to a course dealing with exceptional children.
The item which was answered correctly by the least number
of persons was item number 33. This item dealt with a com¬
mon fallacy about the alleviation of stuttering through
hesitating before beginning to speak, and it was answered
correctly by 31 percent of the subjects. Less than 1^.0 per¬
cent of the subjects answered items 12, 1I|., and 27 cor¬
rectly, More than 75 percent of the subjects answered 31
percent of the items correctly.
Column 3 reveals the results of the tests vhich were
administered to 98 inservlce teachers who had not been ex¬
posed to a course dealing with exceptional children. As
shown in this column, the item on which the least number
of persons supplied the correct answer was item number 14*
This item dealt with a common fallacy about the superior
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TABLE 2






(1) (2) (3) (4)
1 169 .88 .72
2 .54 .69 .76
3 .85 .80 .72
4 .69 .71 .80
5 .69 .83 .88
6 .85 .85 .92
7 .69 .65 .56
0 .85 .79 .88
9 .92 .94 .88
10 .69 .79 .76
11 .59 • 68
12 .61 .72
13 .62 .54 .32
14 .38 .21 .12
i5 .85 .55 .64
16 .54 .62 .60
17 ,62 .55 .68
18 .54 .53 .60
19 .77 .68 .94
20 .46 .53 .60
21 .54 .46 .52
22 .62 .59 .76
23 .62 .58 .56
24 .54 .58 .80
25 • 46 .59 .40
26 .85 .89 .92
27 .38 .40 .24
28 .92 ,96 .96
29 .54 .73 .60
30 .85 .81 .72
31 .92 .92 .96
32 .93 .91 .92
33 .31 .30 .16
34 .54 .62 .56
35 .46 .60 .60
36 .62 . 86 .76
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ability of retarded students to work with their hands. On
this item, 79 percent of the subjects failed to supply the
correct answer. More than 75 percent of the subjects sup¬
plied the correct answer to 36 percent of the items. In
addition, more than 90 percent of the subjects answered 11
percent of the items correctly.
Column 4 is the presentation of the data gathered from
the tests which were administered to 25 inservice teachers
who had been exposed to a course dealing with exceptional
children. The data in this column revealed that more than
75 percent of the subjects supplied the correct answer for
42 percent of the items. In addition, the data revealed
that more than 90 percent of these subjects provided the
correct answer for I6 percent of the items.
In scrutinizing the entire table, the following find¬
ings were revealed. The group whose results are reported
in Column 4 scored highest on 44 percent of the items.
The group whose results are reported in Goliimn 3 scored
highest, in terms of the percentage of persons answering
the item correctly, on 22 percent of the items, and the
group whose results are reported in Column 2 scored highest,
in terms of the percentage of persons answering the item
correctly, on 27 percent of the items. In addition, the
groups in Columns 3 and 4 did equally well on 7 percent of
the items.
The table further revealed that the most commonly
missed items were numbers 14, 27 and 33» whereas, the items
28
on wh-ich the subjects did best were items number* 9, 28,
31 and 32, On these latter I|. items, more than 85 percent
of the subjects in each group provided the correct answer.
Attitudes toward the inclusion of a course dealing with
exceptional children in the teacher education program
Table 3 reveals the data obtained as an answer to
the question raised in the second purpose. This question
was, ’’Did the subjects feel that a course dealing with
exceptional children should be added to the curriculum of
teacher education programs?”
TABLE 3
ATTITUDES TOWARD THE INCLUSION OP A COURSE DEALING
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All of the persons who had taken a course dealing
with exceptional children felt that the teacher education
program should include a course dealing with exceptional
children. As indicated by the table, these 25 persons made
up 20 percent of the persons answering positively and 19
percent of the total number of respondents. Positive atti¬
tudes toward the inclusion of the aforementioned courses
were indicated by 98 of the persons who had not taken a
course dealing with exceptional children. In tei*ms of per¬
centages, this group made up 80 percent of the persons
responding positively and percent of the persons in the
study.
Negative attitudes toward the inclusion of a course
dealing with exceptional children in the teacher education
curriculxim were manifested by 10 of the 132 persons in the
study. This group was composed of 9 teachers and 1 student
who had not been exposed to a course dealing with exceptional
children. These 10 persons represented 7 percent of the
total population of respondents.
Results of the questionnaires sent to the gtate directors
of services for exceptional children
The data obtained from the questionnaires which were
sent to the state Directors of Services for Exceptional
Children are presented in Tables 4 through 12 on the pages
Tidiich follow.
Total number of school districts or systems without
units for each of the exceptional!ties.-*Table i|. reveals
30
the data >dilch were collected concerning the number of
school districts or systems without units for each type
of exceptionality.
TABLE 4
NUMBER OF SCHOOL DISTRICTS WITHOUT
UNITS FOR EXCEPTIONAL CHILDREN
Numberof schooldi tricts Type ofexceptionality Numberofstates reporting
10,032 Eduoable mental retardates 32
. 10,661 Speech defectives 29
8,608 Gifted 25





11,403 Blind and partially sighted 31
11,285 Deaf and hard-of-hearing
Total ntimber of school
28
14, 962 districts and states
reporting
32
As indicated by the data« the total number of school
districts or systems represented was 14*962, This figure
does not include all of the school districts in the United
31
States, but is representative of the thirty-two states
whose directors completed the questionnaires.
The data further indicated that there was a great
lack of special class units for each of the exceptionalities,
but the greatest lack seemed to be in the special class
units for orthopedically handicapped and cerebral palsied
students. The second greatest defecit seemed to be in the
number of districts providing units for emotionally dis¬
turbed children.
The greatest number of districts provided units for
gifted students. The data indicated, however, that only 25
of the directors completed the item which dealt with the
number of districts without units for gifted students. The
type of exceptionality with the second highest number of
districts providing special class units was the educable
mental retardates. The data also indicated that the great¬
est number of directors completed the information on this
exceptionality.
Methods used in educating educable mentally retarded
students.—The most frequently used methods of educating
educable mentally retarded students are summarized in Table
5.
As shown by this table, the greatest number of states
use special classes for the education of educable mentally
retarded students, but almost as many of the states allow
these students to be educated in the regular classrooms.
The data indicated that 30 of the reporting states provided
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special classes for this group of students, whereas, 28
of the reporting states allow their students to participate
in regular classes. The data further indicated that 13 of
the states had residential schools, and 10 of them had train¬
ing schools. In addition, other methods were indicated by
the directors that had not been provided for in the question¬
naire, Some of the additional provisions for educating edu-
cable mentally retarded students are transportation to other
states and the use of itinerant personnel,
TABLE $
METHODS USED IN EDUCATING EDUCABLE MENTAL RETARDATES
Method Frequency





Methods of educating speech defective students,—
Table 6 provides a summary of the findings concerned with
the most prevalent methods of educating speech defective
students.
The data show that 31 of the states provided special
classes for speech defective students, whereas 2i|. of the
reporting states indicated that they allowed speech defective
students to participate in regular classes. The services
33
of itinerant personnel were provided in 10 of the reporting
states, and 3 of the states provided special schools for
children with severe speech defects,
TABLE 6
METHODS USED IN EDUCATING SPEECH DEFECTIVE STUDENTS
Method Frequency





In addition, the data showed that 6 of the states
provided other services for speech defective students.
These other services included private speech schools, the
private aid of speech therapists, and the transfer of stu¬
dents to other school districts and states that do have
facilities.
Methods of educating gifted students,--The data in
Table 7 show the most frequently used methods of providing
for gifted students.
As Indicated in the table, only 11 of the partici¬
pating states provided special classes for gifted students.
The data also revealed that in 28 of the responding states,
the gifted students participated in the regular classrooms.
Itinerant personnel in the form of tutors were provided by
34
three of the responding states. Some of the states provided
services other than those which were mentioned in the ques¬
tionnaire, These additional services included summer pro¬
grams for the gifted, the addition of college-oriented
courses to the regular curriculum, federal programs, and
acceleration. Several of the stdte§ indicated that gifted
children were not considered exceptional in their particular
states.
TABLE 7
METHODS USED IN EDUCATING GIFTED STUDENTS
Method Frequency




Methods of educating emotionally disturbed students,—
Table 8 represents a summarization of the data which were
obtained in response to an inquiry into the methodsc.of edu¬
cating emotionally disturbed students.
The data revealed that 25 of the reporting states
provided special classes for emotionally disturbed students
in at least 1 district. Training schools were provided
in 3 of the states and residential schools in 15 of the
states. Additional methods of educating emotionally dis¬
turbed students were indicated by 12 of the states. These
35
additional methods included transferring to other states,
special schools, inclusion with other exceptional children,
special psychiatric services, and exclusion from the public
school program.
TABLE 8
METHODS USED IN EDUCATING EMOTIONALLY
DISTURBED STUDENTS
Method Frequency





Methods used In educating orthopedically handicapped
and cerebral palsied students.--Table 9 represents the most
frequently used methods of educating orthopedically handi¬
capped and cerpbral palsied students.
TABLE 9











As indicated by this table, 28 of the states used
regular classrooms for the education of these students.
Special classes for cerebral palsied and orthopedically
handicapped students were set up by 2I4. of the states.
Special schools were provided by 20 of the states. The
use of methods other than those indicated in the question¬
naire was noted by 10 of the states. These other methods
included grouping with other types of exceptional children,
homebound instruction, and transferral to other states or
districts which have units for these children.
Methods used in the e due a tion of brain-damaged stu¬
dents.—Table 10 represents a summary of the most prevalent
methods of educating brain-damaged students,
TABLE 10
METHODS USED IN EDUCATING BRAIN-DAMAGED STUDENTS
Method Frequency





As shown in Table 10, the most frequently used method
of educating brain-damaged students as reported by the states
was through the use of regular classrooms. Twenty-three of
the states used regular classrooms to educate these students.
37
whereas, 21 stated used special classes. Six of the re¬
porting states noted that they had training schools for
brain-damaged students, and Ik states stated that they pro¬
vided special schools for this group of students. The
additional methods mentioned were hospital care, homebound
instruction and exclusion.
Methods used in educating blind and partially sighted
students,—Table 11 represents the most frequently used
methods of educating blind and partially sighted students,
TABLE 11
METHODS USED IN EDUCATING BLIND AND
PARTIALLY SIGHTED STUDENTS
Method Frequency







In Table 11, one finds an indication of the various
methods used to educate blind and partially sighted stu¬
dents, The most prevalent method presented by the states
was the use of regular classrooms. The use of this method
was reported by 31 of the states. The second most frequently
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used mettiod was the use of residential schools, and 25 of
the states reported the use of this method* The use of
special classes was the third most prevalent method re¬
ported. The data indicated that 17 of the states used spe¬
cial classes for these students. The use of itinerant
teachers was reported by li4. of the states. Special schools
were provided by 13 of the states, and resource rooms were
provided by 10 of them.
In the original questionnaire, these two groups were
treated separately. However, since most of the states in¬
dicated that these groups were treated as one in their states,
they were combined when the data were compiled.
Methods used in the education of deaf and hard-of-
hearing students.—Table 12 shows the most frequently used
methods of educating deaf and hard-of-hearing students.
TABLE 12














The data represented in Table 12 show that the ma?^
jority of the states represented used regular classes as
a means of educating deaf and hard-of -hearing students.
Special schools are provided for these students in 2ij. of
the states. Itinerant personnel and special classes are
provided by 15 of the states which reported. Other methods
of educating these students were indicated by 6 of the
states. The most prevalent method indicated was transporting
of students to other districts which have facilities.
Most frequently used methods of educating exceptional
children
As indicated by the preceding data, the method most
frequently used in-educating most of the exceptional chil¬
dren was the use of regular classrooms. This method was
most common in 6 of the 8 exceptionalities that were stu¬
died. The 2 exceptionalities in which the use of regular
classes was not the most common provision were the edu-
cable mental retardates and the speech defectives. In these
two exceptionalities, the most frequently used method or
provision was the use of special class units.
The data also indicated that training schools and
special schools were the least frequently used methods in
each of the exceptionalities where they were offered as
possible methods.
These findings support the belief of certain authori¬
ties that regular class teachers will inevitably come into
contact with exceptional children.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
FOR EDUCATIONAL THEORY AND PRACTICE
Introductory statement
The prupose of this chapter is to present a summary
of the two preceding chapters, to draw conclusions and
implications from the data obtained as a result of this
study, and to make recommendations for educational theory
and practice.
Statement of ths problem
The problem with which this study was concerned was
to investigate the need of including a course dealing with
exceptional children in the curriculum of teacher education
programs.
Restatement of the research design
Research method.—The method of research used in this
study was the Descriptive-Survey method. In using this
method, the writer made use of a test designed to siirvey the
amovint of knowledge possessed by the subjects concerning
common facts and fallacies about exceptional children. The
test was constructed partially from a list of facts and
fallacies about mental retardation which was compiled by
1+0
the students in the special education department at Atlan-
ta University during the 1965-66 school year, and partially
from facts taken from Educating Exceptional Children by
Samuel A. Kirk.
The writer also used an open questionnaire which was
sent to the Director of Services for Exceptional Children
in each state.
Subjects,-"This subjects used in this study were
32 directors of services for exceptional children and 133
inservice and preservice teachers. There were 121 inserv¬
ice teachers and 12 preservice teachers. All of these
teachers were enrolled in the 1966 summer session of the
Atlanta University School of Education in Atlanta, Georgia.
Locale and period of the study,--The study was con¬
ducted from the Atlanta University, Atlanta, Georgia during
the 1966 summer school session.
Research procedure.--The following steps were used in
carrying out the research in order to secure the data,
1. The writer obtained penpission from her advisor
to undertake the study pending approval by the
faculty of the School of Education,
2. The writer reviewed literature which was perti¬
nent to the study,
3. The tentative thesis outline was presented before
the seminar on May 20, 1966, and was approved,
4. The nvimber of subjects to be used in the study
was estimated,
5. A test was constructed from a list of facts and
fallacies concerning mental retardation and from
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a textbook by Kirk,
6, A questionnaire and cover letter were constructed
and sent to the Director of Services for Excep¬
tional Children in each state,
7, Copies of the test mentioned in step number five
were distributed in several classes in the Atlan¬
ta University Center,
8, The writer reviewed additional literature which
could be related to the study,
9, The data obtained from the questionnaires and test
were organized, reviewed and reported in the form
of tables and text,10,The writer summarized the data and drew conclusions
from them.
Summary of related literature
History of teacher training;,—According to Brubacher,
teacher training has gone through three stages. The first
of these three stages was the empirical or apprenticeship
stage during which people learned to teach by teaching.
The second stage, according to Brubacher, was a school
stage. During this stage, the experiences gained in the
first stage were analyzed and taught as a body of prin-
ciples^ This was the stage of the normal school. The
third stage was one inspired by the development of com¬
prehensive theory. This is the stage during which the teach¬
er training programs have gone to ’’psychology, sociology,
and philosophy for deeper insight into practice,”^
In the book, NEAt The First Hundred Years, Wesley
^John S, Brubacher, ’’Teacher Education--Bevelopment, ”
Encyclopedia of Educational Research (New York: The Mac-
Millan Company, 19^0,) p, 45°
k3
gives an account of the development of normal schools and
teachers colleges. According to this author, the first
normal school was founded by Horace Mann as a result of his
recognition of the failure of colleges and academies in the
training of teachers. Three points of view arose in regard
to the normal school program: (1) the program should be
strictly academic, (2) the program should deal with the
professionalization of subject matter, and (3) that the pro¬
gram should be both academic and professional, but predomi¬
nantly professional.
In 1886 there were 103 state normal schools, 22 city
normal schools, and 2 county normal schools, and more than
100 private normal schools.
In the late l84.0*s, institutes for the preparation of
teachers were Initiated. These early institutes were de¬
signed to attract laymen as well as teachers, and attendance
was voluntary in some states and compulsory in others.
Most state normal schools became state teachers col¬
leges during the first half of the twentiety century, and
according to Wesley, if the present trend continues, most
state teachers colleges will become state colleges during
the second half of this century,^
Improvement of teacher education.—According to Murphy,
the concern of parents had made the school aware of the need
for providing comeptent instructional services, and since
^Edgar B, Wesley, NEAt The First Hundred Years
(new York: Harper and Brothers, 19^7)> PP. 79-91.
few schools are equipped with staff trained to teach ex¬
ceptional children, colleges and universities have become
interested in meeting the demand for teachers of special
education. The author goes on to say that it has been
necessary for these institutions to determine areas in which
to expand their teacher preparation programs. One of these
areas of extension, the author feels, has needed to bring
to the attention of regular classroom teachers an awareness
of the existence of the exceptional child, and general know¬
ledge of his problem. Another area of extension deals with
the development of attitudes and understandings among school
administrators of the needs of exceptional children and the
ways these needs can be met, as well as the outcomes of the
special services,!
Except!onal children and the teacher education pro¬
gram ,—Murphy believes that the professional equipment of
all teachers should include some phases of the training
program for the teachers of exceptional children. All
teachers should have at least an orientation to the kinds
of problems which make a child exceptional, and the general
symptoms of behavior by which such children can be identi¬
fied, He further believes that the teacher education insti¬
tutions should provide each teacher with at least a limited
understanding of tests and observational techniques which
n
Forrest W, Murphy, ''Preparation of Special Education
Teachers: Basic Concepts and Principles," Education
Vol. LXX (March, 1950), p. 456.
will be needed by him*
The teacher needs to be as much aware of agencies
which are of aid to the exceptional child as he is of
physical and hxoman resources which enrich the experiences
of the normal child. Such community resources education
needs to be improved and provided for all teachers in prep¬
aration, so that they may use their assistance appropriately
and intelligently in the identification and referral of
exceptional children in the regular class before special
class placement,^
Peatherstone said that the program for the education
of the so-called regular teacher is sadly deficient in
helping these teachers meet the needs of exceptional chil¬
dren and youth, manyi of whom are still attempted to be edu¬
cated in regular schools and classes, Peatherstone advo¬
cates the incorporation of methods and materials courses
which give adequate attention to the special needs and prob¬
lems of the exceptional child.2
Gruickshank also seemed to agree with the idea that
all teachers need to be acquainted with the problems of
exceptional children. He said that an aspect of the edu¬
cation of exceptional children and youth that is often over¬
looked is that of the orientation of general educators to
^Ibid,
William B, Peatherstone, "Preparation of Special
Education Teachers: Administrative Problems," Education
Vol. LXX (March, 1950), p. ^61
the needs and characteristics of exceptional children,
Cruickshank presented two ways in which the problem
of orientation of general educators to the needs and char¬
acteristics of exceptional children can be met; inservice
orientation and preservice orientation. Cruickshank seemed
to have felt that in situations where exceptional children
are to participate in the regular grades of a public school,
staff orientation is essential to the success of the pro¬
gram because teachers and administrators are susceptible
to the misconceptions regarding exceptional children which
are typical of the culture of which they are a part.
In speaking of the problem of preservice orientation,
Cruickshank related the following thought, ”The body of
knowledge about exceptional children which should be given
to young men and women who are about to enter the teaching
profession is of such magnitude that it warrants a special
emphasis in what is already recognized to be an overcrowded
professional curriculum,"^
Recommendations for elements to be included in a
basic course in orientation to exceptional children.—
Cruickshank recommended an orientation program which in¬
cluded some of the following elements; (1) well organized
lectures on all types of exceptional children, (2) exten¬
sive readings to supplement lectures, (3) planned and
i
William Cruickshank, Education of Exceptional
Children and Youth (Englewood Cliffs: Prentice llall
Company, 19^8), p, 106,
scheduled observations of exceptional children in school,
clinic, hospital, and recreational situations, (i^.) ac¬
quaintance with national, state, and local agencies for
exceptional children, which are of use to public school
personnel, and (5) special papers and reports concerned
with aspects of the education of exceptional children and
youth of particular interest to the student.^
Sellin said that it would appear that an orientation
course in special education should stress that learning
problems associated with mental retardation are likely to
be encountered. This should serve, he said, to impress
teachers of the need for at least minimal preparation in
this field.^
Peatherstone outlined the following elements as the
minimal essentials in the preparation of every prospective
teacher.
1, Experience equivalent to a semester’s course in
the characteristics and needs of exceptional
children and youth;
2, Experiences in every curriculum and teaching
course with methods and materials realistically
adapted to the needs of at least the mentally
retarded and desirably, also, to those with
less severe physical handicaps, the hard-of-
hearing and partially sighted,
3« Direct contact in practlcums associated with psy¬
chology, guidance and curriculum courses with at
least a few individuals in various groups of
handicapped children.
^Ibid.
^Robert Sellin, "Mentally Retarded, Hearing Handi¬
capped Learners: Implications for Teacher Education,"
Volta Review, Vol. LXVI (May, 1961^.), p. 259.
He recommended that for prospective school principals
supervisors, and superintendents, these minimal coxirses
be Increased to include the equivalent of at least a semes¬
ter's course in organization, administration, and super¬
vision of special education programs, including the pro¬
grams and services of community, state and national agencie
both private and governmental,^
Summary of findings
The data obtained as a result of this study revealed
the findings which follow:
1. None of the colleges represented in this s;t;udy
required a course dealing with exceptional chil¬
dren as a regular part of the curriculum of
teacher education programs.
2. That 25 of the 132 persons who took part in the
study had been exposed to at least one course
dealing with exceptional children,
3. The mean number of courses to which these sub¬
jects had been exposed was 3«
i^.. That 108 of these subjects had not been exposed
to a course dealing with exceptional children.
5. That the subjects who had been exposed to a
course dealing with exceptional children scored
highest, in terms of the percentage of persons
answering each item correctly, on I|4 percent of
the items,
6. That the preservice teachers who had not been
exposed to a course dealing with exceptional
scored highest, in terms of the percentage of
correct answers, on 27 percent of the items,
7. That the Inservice teachers who had not been
exposed to a course dealing with exceptional
children scored highest, in terms of the per¬




8, That most of the persons who scored low on the
items failed to answer the same items. Most of
these items were common fallacies about excep¬
tional children*
9. That the subjects scored highest on the same
i terns *
10. That 93 percent of the persons taking part in
the test felt that a course dealing with excep¬
tional children should be added to the teacher
education program,
11. That 7 percent of the persons did not feel that
a coxxpse dealing with exceptional children should
be added to the teacher education program,
12. That a total of 14,962 school districts or systems
were represented in the study.
13. That 10,032 districts were without units for edu-
cable mentally retarded students,
14. That 8,608 districts were ..without units for gifted
students•
15. That 10,661 districts were without units for
speech defective students,
16. That 13*158 districts were without units for emo¬
tionally disturbed students,
17. That 13,224 districts were without units for
orthopedically handicapped and cerebral palsied
students,
18. That 10,221 districts were without units for
brain-damaged students,
19. That 11,285 districts were without units for
deaf and hard-of-hearing students,
20. That 11,403 districts were without units for
blind and partially sighted students,
21. That the least niunber of students werec-educated
in training schools and special schools,
22. That the states had other provisions besides
special class xinits for providing for exceptional
students. These other methods included regular
classes, itinerant personnel services, resource
rooms, special schools, residential schools.
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training schools, federal programs for gifted
students, provision of necessary equipment for
hard-of-hearing and orthopedically handicapped
students, provision of special books for the
partially sighted students, and homebound in¬
struction for students who need it,
23. That most exceptional children are educated in
regular classes.
Conclusions
On the basis of the foregoing data, the writer drew
the following conclusions:
1, Most of the subjects attended an \indergraduate
school which did not require a course dealing
with exceptional children as a part of the curri¬
culum of the teacher education program,
2, Many inservice and preservice teachers had not
been exposed to a course dealing with exceptional
children,
3, Inservice teachers who had been exposed to a
course dealing with exceptional children demon¬
strated more knowledge about these children than
did the preservice and inservice teachers who
had not been exposed to such a course,
l\.. Having had a course dealing with exceptional
children had a positive influence on the perform¬
ance of subjects on this test,
5. Teachers are subject to belief in common fallacies
about exceptional children,
6, Most teachers feel that a covirse dealing with
exceptional children should be added to teacher
education programs,
7. All of the states do not provide \inits for ex¬
ceptional children in each district, but do pro¬
vide means other than special class units,
8, Most exceptional children are educated in the
regular classroom.
Implications
The writer has interpreted the data obtained in this
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study to imply the following:
1, College personnel need to be made aware of the
necessity of adding a course dealing with ex¬
ceptional children to the curriculxuti of the
undergraduate program,
2, A course dealing with exceptional children would
be helpful in understanding these- children and
should be added to the teacher education curricu-
Ivim,
3, Teachers should be made aware of the need of
having a course dealing with exceptional children.
There are many strengths as well as weaknesses
in the services provided for exceptional children.
Teachers need to be aware of the needs and char¬
acteristics of exceptional children since most
of these children are educated in the regular
classroom.
Recommondations
The writer felt that the findings of this research
warrant the following recommendations:
1. That a course dealing with exceptional children
be added to the curriculum of teacher education
programs at the undergraduate level,
2. That inservice teachers take a course dealing
with exceptional children in order to better un¬
derstand the nature of these students.
3. That the states continue to progress in pro¬
viding services for exceptional children.
14., That further research be done in the area of
teacher education,
5, That this study be repeated in order that any









The purpose of the test which you have been given
is to survey the opinions and knowledge of certain stu¬
dents about some facts and fallacies concerning excep¬
tional children. You have been selected as a participant
because of jour chosen profession or field of study. All
of the participants in this study are either inservice
teachers or preservice teachers.
Your cooperation in completing the test and returning
it as soon as possible would be greatly appreciated.




FACTS AND FALLACIES ABOUT
EXCEPTIONAL CHILDREN
Background Infoiroation:
1. Do you feel that a course dealing with exceptional
children should be added to the teacher education
program for undergraduate students? Yes No
2. Was a course such as this required at the vindergraduate
school which you attended? Yes No
3. What undergraduate school did you attend?
4. Are you now a student or a teacher? Check one.
5. Have you taken a course dealing with exceptional chil¬
dren? Yes No
If yes, how many courses have you taken?
Information about exceptional children:
Directions: Circle the **T'* if you believe the statement
to be true, and the ”F'' if you believe the
statement to be false.
1. In general, gifted children are smaller in stature
than other children. T P
2. Gifted students, in general, are less sociable than
other children. T P
3. The underachiever in a classroom may be gifted. T P
4. Gifted persons usually lose their minds more readily
than other persons. T P
5. Some students who fail in school are gifted. T P
. 6. Most educable retardates have the capacity for social
adjustment to the poiht where they can get along inde¬
pendently in the community, T F
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7. The terras "slow learner” and “educable mental retardate”
are synonomous, T P
8* Mental retardation is a disease, T P9.Mentally retarded mothers always have mentally retarded
children, T P
10, There is little difference in mental retardation and
mental illness. T P
11, The educable mentally retarded child usually learns at
1/2 to 3/4 the rate of the average child, T P
12, Educable mentally retarded children should always be
allowed to experience success, never failure, T P
13, Educable mentally retarded children usually do very
good work in music and art. T P
14, Educable mentally retarded children usually do very
good work with their hands. T P
15, All deaf children are able to gain a reasonably ade¬
quate education through the use of the oral method,
T P
16, Children with hearing handicaps are usually retarded
in reading, T P
17* Deaf children are usually' below their normal peers
educationally, T P
18, Most authorities favor keeping the hard-of-hearing
child in regular classes and using an itinerant
teacher. T P
19. With the help of skilled teachers and parents some
totally deaf children can be taught to speak properly,
T P
20, As a group, the deaf are more notably retarded in
reading at older ages than at younger ages, T P
21, Children who lose their hearing after the acquisition
of speech are known as deaf, T P
22. The deaf child learns language primarily through
reading, T P
23. Black chalkboards are recommended for partially sighted
students, T P
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2i|.. Cream colored paper should be used for partially
seeing children. T F
25* The curricular program for partially sighted chil¬
dren is the same as as that for other children,
T F
26. The most commonly used method for testing vision in
public schools is through the use of the Snellen
chart. T F
27, The degree of physical impairment in cerebral palsy
is closely related to the degree of intelligence,
T F
28, Crippled children sometimes require help in finding
realistic ways to attain certain satisfactions which
are within their abilities, T F
29, Teachers should protect crippled children from failures.
T F
30, The teacher should help parents of crippled children
to understand that the child should be excused from the
usual household chores (vacumming, washing dished,
cleaning rooms, etc.) T F
31. It is important for teachers of physically handicapped
students to know about the home life of their students.
T F
32. Speech defects may cause reading to be iinpleasant.
T F
33. Stutterers should be taught to take a deep breath
before speaking, T F
3I4.. If the stutterer is taught to move his arm or head
rhythmically, his condition will improve, T F
35. The majority of the speech defective school children
stutter, T F









Director of Services for Exceptional Children
Division of Public Instruction
Dear Sir:
I am a graduate student at Atlanta University in
Atlanta, Georgia, I am working toward ray Master's degree
in the field of special education and the area of mental
retardation.
As a part of my thesis project, which deals with the
need for the inclusion of a course dealing with exceptional
children in the undergraduate curriculum for prospective
teachers, I am trying to compile a list of the number of
units for exceptional children which exist in each state.
Therefore, I would greatly appreciate your cooperation in
completing the enclosed questionnaire.




QUESTIONNAIRE: UNITS FOR EXCEPTIONAL CHILDREN1,What is the total number of school districts in your
state?
2, Are there any school districts which do not have a vinit
for educable mentally retarded students? Yes No
a. If no, please go on to the next item,
b. If yes, how many districts are without such a
unit?
What provisions are made for these students?
(1) Regular class participation ; (2) Train¬
ing schools ; (3) Residential schools ;
(i|.) Other, please specify
3. Are there any school districts without a unit for
speech defective children? Yes
_______ No
a. If no, please go on to thennext item,
b. If yea, how many districts are without such a
\init?
What provisions are made for these students?
(1) Regular class participation ; (2) Special
schools ; (3) Itinerant personnel ?
(1|.) Other, please specify
ij.. Are there any school districts without a unit for
gifted students? Yes No
a. If no, please go on to the next item,
b. If yes, how many districts are without such a
unit?
What provisions arenmade for these students?
(1) Regular class participation ; (2) Itinerant
personnel ; (3) Other, please specify
5* Are there any school districts without a unit for
emotionally disturbed students? Yes No
60
a. If no, please go on to the next item,
b. If yes, how many districts are without such a
unit?
Whsat provisions are made for these students?
(1) Regular class participation ; (2) Train¬
ing schools ; (3) Residential schools ;
(4.) Other, please specify ,
6, Are there any school districts without a unit for ortho-
pedically handicapped and cerebral palsied children?
Yes No
a. If no, please go on to the next item.
b. If- yes, how many districts are without such a
unit?
What provisions are made for these students?
(1) Regular classrooms ; (2) Residential
schools ; (3) Special schools i
(4) Other, please specify
7. Are there any school districts without a unit for
brain-damaged students? Yes No
a. If no, please go on to the next item.
b. If yes, how many districts are without such a
\init?
What provisions are made for these students?
(1) Regular class participation ; (2) Train¬
ing schools ; (3) Special schools ; Other,
please specify
8, Are there any school districts without a unit for
blind and partially sighted students? Yes No
a. If no, please go on to the next item.
b. If yes, how many districts are without such a
unit?
What provisions are made for these students?
(1) Regular class participation ; (2) Special
schools ; (3) Resource rooms ; (4) Resi¬
dential schools ; (5) Itinerant teachers ;
(6) Other, please specify
9. Are there any districts without a unit for deaf and
hard-of-hearing students? Yes'- ’ No
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a. If no, please ignore the remainder of this question,
b. If yes, how. many districts are without such a unit?
students?
; (2) Itinerant
What provisions are made for these
(1) Regular class participation
personnel ; (3) Resource rooms ;
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